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Introduction

Why This Guide?

Artificial intelligence is transforming education at an unprecedented pace. Teachers now have access
to powerful tools such as ChatGPT, Gemini, Copilot, Claude, and an emerging generation of agentic Al
capable of reasoning, planning, and completing increasingly complex tasks.

These technologies have enormous potential. They can save time, generate instructional resources,
analyze information, and support countless professional tasks.

District leaders, however, have a different responsibility. Their responsibility is not simply to help
individual educators use Al. It is to ensure that Al strengthens teaching and learning across an entire
instructional system.

This guide helps educational leaders examine opportunities and limitations of Al in instructional
planning. The AI-PLC Agent provides recommendations to educators; educators review the evidence
and make all instructional decisions.

Why Al Alone Won't Improve Schools
Artificial intelligence is an extraordinary tool, but it is not a school improvement strategy.

General-purpose Al often begins with individual users. It is conversational, adaptive, and remarkably
capable. Those characteristics make it an excellent assistant for individual educators. School
improvement, however, requires something different.

It requires educators working together through a common process for analyzing student evidence,
improving instruction, and responding to student learning. Giving every teacher access to Al will not
automatically improve teaching. Strong instructional systems, not Al alone, improve schools.

The Real Challenge: Reducing Instructional Variability

Throughout this guide, one idea serves as the foundation for every chapter. The greatest challenge
facing school improvement is not a lack of intelligence.

It is instructional variability.

Instructional variability occurs when similar student evidence leads to different instructional decisions
across classrooms, PLCs, schools, or grade levels.

When educators analyze evidence differently, identify different misconceptions, recommend different
instructional responses, and implement different interventions, students receive different opportunities
to learn. Reducing instructional variability is one of the most important responsibilities of district
leadership. The AI-PLC Agent was intentionally designed to help districts accomplish that goal.



How to Use This Guide

This guide is organized around fifteen questions district leaders should ask before implementing Al to
support teaching and learning.

Each question follows the same structure:

e What Is It?: A clear explanation of an important Al concept or leadership challenge.

e Why Does It Matter?: The implications for teaching, learning, PLCs, Human-Centered MTSS, and
district leadership.

e How the AI-PLC Agent Addresses This: How structured protocols offer draft evidence
interpretations, feedback suggestions, and instructional options for educators to examine and
adapt.

e District and School Benefit: The practical outcomes schools and districts can pursue when Al
supports a coherent instructional system.

Our goal is not simply to help educators use Al.

Our goal is a common evidence-to-action process. Where authorized, educators use Class Snapshot,
Class Action Report, or Teacher Playbook. Teams sharing a Task and Success Criteria can bring
reviewed reports into the PLC Mastery Pulse Report. Educators lead the cycle: Evidence — Analysis —
Action - Feedback — Revision. The Agent offers recommendations; educators examine evidence and
decide what to do.

That is the promise of the Al-PLC Agent™.

Who Is This Guide For?

This guide was written for educational leaders responsible for improving teaching and learning across
an entire school or district. Whether you are developing an Al strategy, strengthening Professional
Learning Communities (PLCs), implementing Human-Centered MTSS, or looking to improve
instructional coherence, this guide provides a practical framework for making thoughtful decisions about
the role of Al in education.

This guide is especially valuable for:

Superintendents ¢ Assistant Superintendents
Chief Academic Officers

Curriculum and Instruction Leaders
Executive Directors

Directors of Teaching and Learning

MTSS Leaders

Principals and Assistant Principals
Instructional Coaches and PLC Leads
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You do not need to be an Al expert to benefit from this guide. Instead, this guide assumes that your
primary responsibility is to improve teaching and learning, not simply implement new technology.

This guide examines how educators can use structured protocols to discuss evidence, strengthen
Assessment for Learning, and plan Tier 1 instruction. These are professional learning goals, not
guaranteed product outcomes. The Agent contributes drafts and recommendations; educators bring
classroom context, question the outputs, and decide what to use.

(DISTRICT AND SCHOOL BENEFIT \

The AI-PLC Agent provides recommendations to educators. Educators review the
evidence, determine all feedback and actual classroom groups, and communicate
with students. The Agent does not deliver feedback directly to students or assign

classroom groups. Its outputs are starting points for professional inquiry and may

be inaccurate or incomplete.

\_ J

IMPLEMENTATION NOTE

Schools and districts determine which Al tools and uses are approved. Use synthetic examples for
demonstrations, and handle student information and reports according to local requirements.

BOTTOM LINE
The future of school improvement will be determined by who builds the

strongest instructional systems, not by who has access to the smartest Al.
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Lexicon of Key Terms

Agentic Al

Al that completes a sequence of tasks toward a goal. The Al-PLC Agent offers recommendations;
educators determine feedback and groups and communicate with students.

Al Drift

Changes in Al output as models, prompts, or context change. A standard protocol structures review but
does not eliminate variation. Educators verify recommendations against the work.

Al Hallucination

When an Al system generates information that appears accurate but is incorrect, unsupported, or
fabricated. Hallucinations reinforce the importance of professional judgment and evidence-based
decision-making.

Al Mirroring
The tendency of conversational Al to follow the framing, assumptions, or direction established by the
user rather than consistently challenging unsupported conclusions.

Al Sycophancy

The tendency of conversational Al to be overly agreeable or supportive of a user's reasoning. While
helpful in many situations, it may unintentionally reinforce weak instructional thinking instead of
encouraging deeper analysis.

Assessment for Learning (AfL)

A process that uses ongoing assessment evidence to improve teaching and learning while instruction is
still taking place. Assessment for Learning emphasizes timely feedback, student goal setting, self-
assessment, and instructional adjustment.

Collective Instructional Intelligence

The ability of an entire school or district to consistently analyze student evidence, make high-quality
instructional decisions, and improve teaching and learning together through a common evidence-to-
action process.

Common Formative Assessment (CFA)
A collaboratively developed assessment administered by multiple teachers to gather timely evidence of
student learning. High-quality CFAs provide the evidence PLCs use to improve instruction.

Evidence-to-Action
A structured process that moves educators from analyzing student evidence to making instructional
decisions, improving Tier 1 instruction, planning interventions, and monitoring impact.

General-Purpose Al (e.g., Gemini, Copilot, ChatGPT)

A general-purpose Al assistant that helps users generate content, analyze information, and answer
questions across a wide range of topics. Its effectiveness depends on the quality of the prompts and
context provided by the user, rather than a built-in school improvement or instructional decision-making
framework.



Human-Centered MTSS

A Multi-Tiered System of Supports that begins by strengthening Tier 1 instruction and responding to
students as learners with strengths, needs, and goals. Human-Centered MTSS emphasizes high
expectations, Assessment for Learning, timely evidence, and instructional responsiveness before
increasing intervention.

Instructional Variability

Differences in instructional decisions that occur when educators or PLCs interpret similar student
evidence differently. Reducing instructional variability is one of the primary goals of district leadership
because it creates more equitable learning opportunities and greater system coherence.

Success Criteria

Clear descriptions of what successful learning looks like. Success criteria help teachers and students
understand the quality of work expected and provide the foundation for meaningful feedback and
assessment.

System Coherence

The degree to which classrooms, PLCs, schools, and district leaders use common instructional
processes, shared evidence, and aligned decision-making to continuously improve teaching and
learning.



SECTION |

Understanding the Risks of Al

Artificial intelligence is changing education faster than most school systems can
adapt. Before districts decide how to use Al, they must first understand how it
works, and where its limitations lie.

Al tools can support professional tasks while still mirroring assumptions, agreeing
with weak reasoning, or producing inaccurate outputs. These risks apply to
purpose-built tools, including the Al-PLC Agent, and require ongoing educator
review.

This section explores Al limitations leaders should understand before using Al
recommendations to support educator decisions.



Q1. What Is Al Mirroring, and Why Should District Leaders Care?

What Is It?

Al mirroring is the tendency of general-purpose Al to follow the framing, assumptions, and direction
established by the user. Rather than consistently questioning a team's thinking, Al often continues
reasoning from the perspective presented in the prompt.

This makes Al feel helpful and conversational. It also creates an important leadership challenge when
educators are making instructional decisions.

Why Does It Matter?

Every PLC brings different experiences, expectations, instructional beliefs, and blind spots into the
conversation.

If those conversations begin with unsupported assumptions, Al may continue building from those
assumptions instead of consistently redirecting the team back to the student evidence.

For district leaders, that creates real instructional risks.

e Confirmation Bias: Existing beliefs may become reinforced instead of examined.

e Unconscious Bias: Assumptions about individual students or student groups can unintentionally
shape instructional recommendations.

e Instructional Variability: Similar student evidence can lead to different instructional decisions
across PLCs.

e Equity Risk: Deficit thinking or lowered expectations may become embedded in instructional
conversations.

e System Coherence: Different teams begin making different decisions, making it difficult to improve
consistently across the district.

General-purpose Al did not create these risks. But neither was it designed to reduce them.
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How Does the AI-PLC Agent Address This?

The Al-PLC Agent uses structured inputs to support educator inquiry. It can still produce biased or
unsupported interpretations. Where the student-work protocol is authorized, analysis begins with:

e Assessment tasks

Clearly defined success criteria

Student work samples

A standardized evidence-to-action process

The Agent uses a consistent instructional workflow to generate draft interpretations and
recommendations. Educators examine the original work, challenge unsupported claims, and consider
alternative explanations before deciding what to use.

Educators can use this process to pursue:

e Reduce instructional variability across PLCs.

e Strengthen evidence-based instructional decisions.

e Reduce the influence of confirmation bias and unsupported assumptions.

e Improve equitable instructional practices.

e Strengthen Tier 1 instruction before increasing interventions.

e Support Human-Centered MTSS with consistent instructional practices.

e Create consistent class reports that can support coaching and PLC collaboration.

e Build districtwide system coherence while preserving teacher expertise and professional
judgment.

fDISTRICT AND SCHOOL BENEFIT R

Instead of hundreds of disconnected Al conversations, districts gain a consistent
evidence-to-action process. Teachers analyze class evidence through shared
criteria, and PLCs can bring class reports together when collective analysis is

appropriate.
\ pprop )

BOTTOM LINE

The AI-PLC Agent provides a structured process for educator inquiry. It can still
mirror assumptions; teams must question its interpretations.

Paul J. Bloomberg ¢ Isaac Wells | Page 10



Q2. What Is Al Sycophancy, and Why Should District Leaders Care?

What Is It?

Al sycophancy is the tendency of conversational Al to be overly agreeable or supportive of the user's
thinking. Rather than consistently challenging weak reasoning or asking for stronger evidence, general-
purpose Al often continues building on the conclusions already presented.

The goal of general-purpose Al is to be helpful. The goal of instructional leadership is to be accurate.
Those are not always the same thing.

Why Does It Matter?
High-performing PLCs improve because educators respectfully challenge one another's thinking. When

teams examine student work, they ask difficult questions:

e Is our conclusion supported by evidence?

e Have we considered another explanation?

e Could our instruction, not the students, be the issue?

e Are we holding high expectations for every learner?
General-purpose Al may not consistently ask those questions. Instead, it may continue supporting the
team's initial reasoning, even when additional evidence or alternative explanations should be explored.

For district leaders, this creates important instructional risks.

e PLC conversations may become less intellectually rigorous.

Weak instructional conclusions may go unchallenged.

Teams may become overconfident in recommendations that have not been fully examined.

Opportunities to improve Tier 1 instruction may be overlooked.

School improvement requires a productive challenge, not just agreement.
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How Does the AI-PLC Agent Address This?
The AI-PLC Agent structures inquiry around submitted evidence. Its outputs can still be overly agreeable

or unsupported. Where authorized, educators bring the following inputs and questions to the protocol:
e Assessment tasks
e Success criteria
e Student work
e Learning patterns
e Common misconceptions

The protocol generates instructional recommendations for educators to consider. Teams examine
whether each suggestion is supported by the work, consistent with the Success Criteria, and
appropriate for their context. This review can help PLCs:

e Focus on what students demonstrated.

e Identify instructional patterns within a class and, through the PLC Mastery Pulse, shared patterns
across classrooms.

e Prioritize improvements to Tier 1 instruction.

e Discuss possible instructional supports; educators make intervention decisions.

e Strengthen Human-Centered MTSS.

e Create consistent class reports that can support PLC and coaching conversations.
e Support more consistent evidence analysis across classrooms and PLCs.

The goal is stronger instructional conversation supported by evidence and professional judgment.

DISTRICT AND SCHOOL BENEFIT
Leaders gain PLCs that can spend less time sorting and debating information and
more time making evidence-based instructional decisions together.

BOTTOM LINE
Structured protocols support educator inquiry. The Agent can still reinforce

assumptions; educators verify evidence and decide the response.
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Q3. What Is Confirmation Bias, and Can Al Reinforce It?

What Is It?

Confirmation bias is the natural tendency to notice, interpret, and remember information that supports
what we already believe while overlooking evidence that challenges those beliefs.

Every person has confirmation bias. Every educator brings strengths, experiences, and natural biases
to instructional decisions. Every PLC brings prior experiences, beliefs, and expectations into
conversations about student learning. Al does not create confirmation bias. But it may unintentionally
reinforce it.

Why Does It Matter?
When educators analyze student work, they make dozens of instructional judgments.

e Why did students struggle?
e \What misconceptions do they have?
e \Who needs intervention?

Was the instruction effective?

What should we teach next?

If those decisions begin with assumptions rather than evidence, general-purpose Al may continue
reasoning from those assumptions instead of consistently challenging them.

This can create important instructional risks.

e Deficit thinking may influence instructional decisions.

e Expectations for some learners may unintentionally be lowered.

e Instructional conversations may focus on student characteristics instead of instructional practices.
e Similar student evidence may produce different conclusions across PLCs.

e Equity initiatives become harder to sustain because conversations are no longer consistently
anchored in evidence.

District leaders have spent years building cultures of high expectations, equitable instruction, and
evidence-based decision-making. Those gains should not depend on how an Al conversation begins.
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How Does the AI-PLC Agent Address This?

The AI-PLC Agent was intentionally designed to reduce the influence of unsupported assumptions by
placing student evidence at the center of every instructional conversation.

Each class analysis begins with:

e Assessment tasks

Clearly defined success criteria

Student work samples

Observable learning patterns

e Common misconceptions
The protocol offers instructional options connected to the submitted evidence. Educators check those
connections, consider other explanations, and determine the response; Al suggestions can still reflect bias.

The AI-PLC Agent helps districts:

e Keep instructional conversations focused on evidence rather than opinions.
e Strengthen equitable, asset-based instructional decision-making.

e Consider Tier 1 teaching options; educators determine additional supports.
e Support Human-Centered MTSS with consistent instructional practices.

e Use the PLC Mastery Pulse to identify shared patterns across classrooms when teachers share a
common Task and Success Criteria.

e Reduce instructional variability while maintaining high expectations for every learner.

DISTRICT AND SCHOOL BENEFIT

Leaders gain greater confidence that instructional conversations are grounded in student
evidence rather than assumptions, supporting more equitable and consistent learning
experiences.

BOTTOM LINE
General-purpose Al can reinforce existing thinking. The AlI-PLC Agent helps educators

begin with evidence, maintain high expectations, and bring more consistent analysis
into PLC decision-making.
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Q4. What Is Al Drift, and Why Should School Leaders Care?

What Is It?

Al drift refers to the reality that Al responses can change over time. As Al models are updated and
improved, the same question may not always produce the same answer. Even small differences in
prompts, context, or supporting information can influence the recommendations Al generates.

This continual evolution is one of Al's greatest strengths. It can also become a challenge for districts
seeking consistency in instructional decision-making.

Why Does It Matter?

District leaders work hard to create consistency across classrooms, schools, and grade levels.
Teachers receive common professional learning. PLCs use assessment tasks. Schools develop
common instructional expectations. Al drift can unintentionally work against those efforts.

Over time, different Al responses may lead to:

e Different analyses of the same student work.
e Different instructional recommendations.

e Different intervention decisions.

e Different coaching conversations.

e Different expectations across PLCs.

When instructional recommendations change simply because Al models evolve, maintaining
districtwide coherence becomes more difficult. Schools need instructional systems that remain stable,
even as Al technology continues to advance.

How Does the AI-PLC Agent Address This?

The AI-PLC Agent was intentionally designed so districts can benefit from advances in Al without
changing the evidence-to-action process. Rather than relying on open-ended conversations, class
analyses follow a consistent structured workflow.

Every analysis begins with:

e Assessment tasks

Clearly defined success criteria

Student work samples

A consistent instructional protocol

The protocol gives educators a consistent structure for reviewing recommendations. Model changes
can still affect the analysis, so teams must verify outputs and revisit assumptions.
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A shared review process can help educators pursue:

e Consistent instructional expectations

e Consistent report structures across classrooms
e Consistent educator review of MTSS evidence
e Reliable coaching conversations

e Districtwide instructional coherence

A consistent protocol does not guarantee consistent or accurate Al outputs.

DISTRICT AND SCHOOL BENEFIT

Leaders can establish shared review expectations and examine how model or workflow
changes affect output quality. Educators continue to make the decisions.

BOTTOM LINE

A structured protocol can support continuity. Educators still need to review outputs and
monitor changes as the underlying technology evolves.
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Q5. What Are Al Hallucinations, and Why Should District Leaders Care?

What Is It?

An Al hallucination occurs when an Al system generates information that sounds accurate and
convincing but is actually incorrect, unsupported, or fabricated.

This may include:

e Incorrect instructional recommendations
e Inaccurate interpretations of student work
e Nonexistent research
e Incorrect citations
e Unsupported conclusions
Hallucinations remain a risk in generative Al, including the AI-PLC Agent. A structured workflow does

not remove the need to verify claims, evidence, and citations.

Why Does It Matter?

District leaders expect instructional decisions to be grounded in evidence, not simply in plausible-
sounding recommendations. If instructional teams begin relying on Al without verifying its
recommendations, districts risk making decisions based on information that is incomplete, inaccurate,
or unsupported by research.

For school systems, this can lead to:

e Inconsistent instructional practices

e Reduced confidence in Al recommendations
e Conflicting guidance across PLCs

e \Weaker coaching conversations

e Less reliable instructional decision-making

District leaders need Al processes they can evaluate and govern, not simply responses that sound
convincing.
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How Does the AI-PLC Agent Address This?

The AI-PLC Agent was intentionally designed to support, not replace, professional judgment. Rather
than operating as an unrestricted conversational tool, the platform follows a structured instructional
framework.

Recommendations are intended to draw on:

e Assessment tasks

e Clearly defined success criteria

e Student work samples

e Evidence-based instructional practices
e Standardized instructional protocols

The AI-PLC Agent is also designed to prioritize:

e Explicit instruction

e Strong Tier 1 instructional practices

e Human-Centered MTSS

e Appropriate instructional scaffolds

e Consistent evidence-to-action reporting

Educators check recommendations against the work and credible sources. Use the PLC Assistant to
ask for evidence, alternatives, or revisions to unsupported suggestions.

DISTRICT AND SCHOOL BENEFIT

Leaders can establish a shared review process. Teams verify evidence and research
references, examine possible bias, and reject unsupported recommendations.

BOTTOM LINE
General-purpose Al generates responses. The Al-PLC Agent applies a consistent,

evidence-informed process that educators can review and use to inform instructional
decisions.
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SECTION li

Why General-Purpose Al Alone
Won'’t Improve Schools

Simply giving every educator access to Al will not automatically improve teaching
and learning. Schools improve when educators consistently analyze evidence,
make high-quality instructional decisions, and respond to students through a
common, research-informed process. Without that consistency, Al can
unintentionally increase instructional variability rather than reduce it.

This section examines why school improvement requires more than powerful Al,
it requires a coherent instructional system that helps every PLC move from
evidence to action.



Q6. Why Won't Giving Every Teacher the Same Al Prompt Create System
Coherence?

What Is It?

Many districts assume they can create consistency by developing one high-quality Al prompt and
asking every teacher or PLC to use it. While common prompts can improve consistency, they do not
create a coherent instructional system.

A common prompt can improve consistency, but a coherent system also requires common inputs,
protocols, review expectations, and follow-through. Custom assistants or Gems can help teams begin
using a shared protocol. A purpose-built platform adds structured inputs, embedded workflows,
consistent output formats, and reporting.

Why Does It Matter?

Even when every educator begins with the same prompt, they still make different professional decisions
throughout the process.

For example, educators decide:

e What student work to upload

e Which evidence to include, or leave out

e How to describe the instructional challenge

e What assumptions are embedded in the prompt
e How to interpret the Al's recommendations

e What instructional actions to take next

As a result, different PLCs can analyze the same assessment and arrive at very different conclusions.
District leaders are left asking:

Which PLC is correct?

Which recommendations should coaches reinforce?

Are students receiving equitable instructional opportunities?
e Can we compare results across schools?

A common prompt improves consistency. It does not create instructional governance.
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How Does the AI-PLC Agent Address This?

The AI-PLC Agent was intentionally designed to standardize the evidence-to-action process, not just
the prompt. Individual teachers use the same structured inputs for class analysis, and PLCs can bring
class reports together through the PLC Mastery Pulse. Every analysis begins with:

e Assessment tasks

Clearly defined success criteria

Student work samples

Optional scoring guides for criteria context, not Al grading
The platform applies a structured process to produce recommendations for educator review. Consistent
inputs and report formats can support common expectations; they do not guarantee identical or correct
outputs. Districts can work toward:

e Consistent PLC conversations.

e Consistent class report structures that support PLC and coaching conversations.

e More reliable coaching conversations.

e Stronger Tier 1 instructional decisions.

e More consistent MTSS implementation.

e Reduced instructional variability.

e Greater system coherence.

e Higher confidence that decisions are grounded in evidence rather than differences in prompting.

The AI-PLC Agent doesn't simply standardize what educators ask. It provides a consistent way to move
from evidence to instructional action.

DISTRICT AND SCHOOL BENEFIT

Educational leaders gain one common evidence-to-action process that can be used
across classrooms and PLCs, creating greater consistency while preserving professional
judgment.

BOTTOM LINE

Prompts can standardize questions. The AI-PLC Agent provides a consistent evidence-to-
action process.
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Q7. If Every Teacher Has Al, Why Won't Every School Improve?

What Is It?

Many people assume that if every teacher has access to Al, teaching and learning will automatically
improve.

Unfortunately, school improvement doesn't work that way. Al is a powerful tool, but it cannot replace a
coherent instructional system. Like every instructional tool before it, Al tends to amplify the quality of
the practices already in place.

Why Does It Matter?

Schools don't improve simply because teachers become more productive. Schools improve when
educators consistently make better instructional decisions. If every teacher uses Al differently, districts
may actually increase instructional variability.

Some teachers may:

e Analyze student work differently

e Reach different conclusions

e Recommend different interventions

e Hold different expectations for similar students
e Implement different instructional responses

Individual teachers may become more efficient. The instructional system may become less consistent.

District leaders don't need thousands of disconnected Al conversations. They need educators using a
common evidence-to-action process, with shared Tasks and Success Criteria when collective analysis
is appropriate.

How Does the AI-PLC Agent Address This?

The Al-PLC Agent was intentionally designed to improve the instructional system, not simply individual
productivity. Rather than asking every teacher to become an Al expert, the platform gives individual
teachers a consistent class-analysis workflow and gives PLCs a team-level process for bringing class
reports together.

Every team begins with:

e Assessment tasks

e Success criteria

Student work samples

A standardized instructional workflow
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Educators can use the protocol to work toward:

Reduce instructional variability.

Improve the quality of PLC conversations.

Strengthen Tier 1 instruction.

Support Human-Centered MTSS.

Use shared evidence in educator decisions about instructional supports.

Give instructional coaches consistent class reports that can support coaching conversations.

Make shared patterns across classrooms visible through the PLC Mastery Pulse when teams use
a common Task and Success Criteria.

Scale best instructional practices rather than individual Al conversations.

Teachers remain the instructional experts. Educators review the evidence and recommendations,
determine the response, and gather new evidence to examine its effect.

-

\_

~
DISTRICT AND SCHOOL BENEFIT
District leaders can build a more coherent instructional system where Al supports
collaboration and helps educators make evidence-based decisions together, not just
faster ones.

v,

BOTTOM LINE

General-purpose Al can increase individual productivity. The AlI-PLC Agent supports
collective instructional intelligence through shared protocols and PLC-level analysis.
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Q8. Can Al Make an Ineffective Teacher or PLC Effective?

What Is It?

Artificial intelligence can analyze information, generate recommendations, summarize data, and
automate routine work. What it cannot do is replace sound instructional practice. Al is an amplifier. It
strengthens the quality of the instructional system already in place.

Why Does It Matter?
District leaders have invested years building:
e Effective PLCs
e Assessment literacy
e High-quality Tier 1 instruction
e Human-Centered MTSS
e Evidence-based instructional practices
e Cultures of collaboration and continuous improvement

Al cannot create those conditions. If a PLC lacks a clear process for analyzing student work, Al will not
automatically create one. If instructional decisions are driven by opinions instead of evidence, Al may
simply help teams reach those conclusions more quickly.

If teachers are not using high-quality assessments or success criteria, Al cannot compensate for weak
instructional inputs.

Simply put, Al cannot replace instructional expertise.
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How Does the AI-PLC Agent Address This?

The Al-PLC Agent was intentionally designed to strengthen effective instructional practice, not replace
it. Rather than functioning as a general-purpose Al assistant, it supports individual teachers with a
consistent class-analysis workflow and teams with the PLC Mastery Pulse.

The platform helps districts:

Improve the quality of PLC conversations.

Strengthen assessment literacy through structured evidence analysis.
Focus on improving Tier 1 instruction before increasing interventions.
Identify misconceptions before selecting instructional responses.

Support Human-Centered MTSS through consistent decision-making.
Support more consistent evidence analysis across classrooms and PLCs.

Save time so educators spend more time discussing students and less time preparing reports.

The AlI-PLC Agent doesn't attempt to replace educators. It helps educators consistently apply their
expertise through a common instructional framework.

DISTRICT AND SCHOOL BENEFIT

Leaders can support shared protocols, careful review of evidence, and professional
learning. Teams should examine whether these practices improve the quality of their
conversations and instruction.

BOTTOM LINE

General-purpose Al can amplify existing practice. The Al-PLC Agent helps districts
support more consistent use of research-informed instructional practices.
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Q9. Why Is Instructional Variability One of the Biggest Challenges Facing
School Improvement?

What Is It?

Instructional variability occurs when educators, PLCs, schools, or grade-level teams make different
instructional decisions based on similar student evidence.

Some variability is expected because every classroom is unique. The challenge occurs when students
with similar learning needs receive very different instructional responses simply because different
teams interpret the evidence differently.

Why Does It Matter?
District leaders work hard to create consistency across schools. They invest in:
e Common curriculum
e Assessment tasks
e PLCs
e |Instructional coaching
e MTSS
e Professional learning

Yet many districts still struggle with instructional variability. Different PLCs often:

e Identify different misconceptions from the same assessment.
e Recommend different instructional strategies.

e Place students into different intervention groups.

e Hold different expectations for similar learners.

e Implement MTSS differently across schools.

As Al becomes more common, that variability can actually increase if every educator uses Al
differently. District leaders don't simply need Al. They need Al that helps every PLC think together.
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How Does the AI-PLC Agent Address This?

The AI-PLC Agent was intentionally designed to help reduce instructional variability by standardizing
how educators move from evidence to instructional action. Individual class analyses use the same
structured process, while the PLC Mastery Pulse brings class reports together. Every analysis begins
with:

Assessment tasks

Success criteria

Student work samples

Optional scoring guides for criteria context, not Al grading
The platform provides structured reports for educator review. Where authorized, PLC Mastery Pulse
brings reviewed reports together around a common Task and Success Criteria.

The AlI-PLC Agent helps districts:

e Help reduce instructional variability across PLCs.

e Improve the consistency of Tier 1 instruction.

e Strengthen Human-Centered MTSS.

e Standardize the evidence-analysis process.

e Support more equitable instructional opportunities.

e Support coaching conversations through consistent class reports.

e Make shared patterns across classrooms visible through the PLC Mastery Pulse.

e Scale best instructional practices instead of individual Al conversations.

DISTRICT AND SCHOOL BENEFIT

Districts develop more coherent instructional systems. Teachers use a common analysis
process, and when teams share a Task and Success Criteria, class reports can be
brought together for collective PLC analysis.

BOTTOM LINE

School improvement doesn't happen when every educator uses Al differently. It
happens when every educator follows the same evidence-to-action process.
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Q10. Why Is System Coherence Becoming More Important in the Age of
Al?

What Is It?

System coherence exists when every classroom, PLC, school, and district leader works from the same
instructional vision, analyzes student evidence using the same process, and makes decisions that are
aligned around improving learning. As Al becomes more common, maintaining that coherence
becomes both more challenging and more important.

Why Does It Matter?

Al tools can generate interpretations of student work where that use is permitted. Educators must verify
those interpretations; access to a tool does not authorize every function or type of student information.

Without a common instructional framework:

e PLCs may analyze the same assessment differently.

e Schools may implement MTSS differently.

e Instructional coaches may reinforce different practices.

e Principals may receive inconsistent reports.

e District leaders may struggle to identify systemwide trends.

The result is not a lack of intelligence. It is a lack of coherence. The districts that improve the fastest will
not necessarily be those with the most Al. They will be the districts that use Al to strengthen a common
instructional process.

How Does the AI-PLC Agent Address This?

The Al-PLC Agent was intentionally designed to support instructional coherence across a district.
Rather than functioning as an individual Al assistant, it provides individual teachers with consistent
class-analysis protocols and PLCs with a team-level process for combining class reports.

Every team works from:

e Assessment tasks

e Common success criteria

e Student work samples

e Draft evidence interpretations for educator review
e Research-informed instructional recommendations

e Consistent class reports and the PLC Mastery Pulse
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Where authorized, educators can examine reviewed class reports together. These reports support
professional inquiry; they must not be used to rate teachers or make personnel decisions. Teams can:

Examine shared instructional patterns across classrooms within a PLC.
Identify common misconceptions and needs across classes.
Strengthen Tier 1 instruction systemwide.

Improve MTSS implementation.

Discuss coaching priorities with educators and relevant context.

Build consistent instructional expectations across the district.

Scale best practices instead of isolated successes.

The AI-PLC Agent doesn't simply help educators make decisions. It helps districts make better
decisions together.

DISTRICT AND SCHOOL BENEFIT

District leaders gain a purpose-built instructional system that applies common inputs and
protocols, plus consistent class and PLC-level reports that support continuous
improvement.

BOTTOM LINE

General-purpose Al helps individuals think faster. The AI-PLC Agent helps entire
districts think together.
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SECTION il

Building a Human-Centered Instructional
System with the AI-PLC Agent™

The AI-PLC Agent was not designed to replace teachers, PLCs, or instructional
coaches. It was designed to strengthen them.

The Agent offers structured protocols, draft evidence interpretations, feedback
suggestions, and instructional options. Educators review the evidence, decide
which recommendations to use, and determine all feedback and actual
classroom groups. The Agent does not deliver feedback to students or assign
groups.

This section explores how authorized Al support can contribute to educator-led
inquiry and planning. Schools must evaluate its usefulness in their context.



Q11. What Problem Was the Al-PLC Agent Designed to Solve?

What Is It?

The Al-PLC Agent was designed to address a simple but significant problem: educators do not have
enough time.

Teachers and PLCs spend enormous amounts of time collecting data, organizing evidence, looking for
patterns, writing reports, and trying to determine next instructional steps. Much of this work is repetitive,
time-consuming, and difficult to do consistently. The Al-PLC Agent was built to reduce that instructional
labor so educators can spend more time doing what only people can do, making professional
instructional decisions and responding to students.

Why Does It Matter?
PLCs often spend more time working on the data than working from the data. Teachers frequently find

themselves:

e Scoring assessments

e Organizing spreadsheets
e Grouping students

e |dentifying misconceptions
e Writing feedback

e Preparing reports

e Planning interventions

Educators retain responsibility for scoring, grouping, feedback, and intervention decisions. Where
authorized, Al can assist with preparation and inquiry through:

e Processing large amounts of information

e Identifying patterns

e Recognizing trends

e Organizing evidence

e Generating reports

e Surfacing patterns for educators to examine

These supports can help teams prepare for discussion. They do not replace teachers reading the
original work, checking evidence, or independently determining grades and instructional responses.
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Instead of asking only, “Did students get the answer right?” PLCs can examine:

e Student explanations

e Written responses

e Claims, evidence, and reasoning
e Mathematical thinking

e Problem-solving processes

e Reflections

e Deeper learning competencies

This creates a much richer picture of student learning than traditional assessment systems alone.

How Does the AI-PLC Agent Address This?
The platform organizes that work through a set of structured protocols:

e Class Snapshot: draft class-level interpretations, possible misconceptions, Al-generated task-
band suggestions, and instructional options for educator review

e Class Action Report: Class Snapshot plus draft Glows, Grows, and reflection questions for
educators to review, adapt, and decide whether to communicate

e Teacher Playbook: additional lesson ideas, teacher moves, scaffolds, learning goals, and
progress-monitoring suggestions for educators to select and adapt

e PLC Mastery Pulse Report: the team-level protocol that brings class reports together when
teachers share a common Task and Success Criteria

e Unpacking for Clarity: discipline-specific protocols that help educators clarify what students need
to learn and what success should look like

e Consistent report structures that educators can verify, use in planning, and bring into PLC or
coaching conversations

Educators review the original work and decide what to use. The PLC Assistant supports questions,
alternative strategies, and revisions to draft feedback while names remain masked. Use the displayed
randomized IDs; do not add names to chat. Check the completed report, including requested revisions,
before using it.

\
DISTRICT AND SCHOOL BENEFIT

Structured reports can help teams prepare for discussion. Educators still examine the work,
determine feedback and actual groups, choose instruction, and review new evidence. Time savings
and instructional benefits depend on use and should be evaluated.

\_ J

BOTTOM LINE

Al can support evidence processing. Educators examine the work, determine feedback and actual
groups, and make instructional decisions.
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Q12. How Does the AI-PLC Agent Strengthen Human-Centered MTSS?

What Is It?

Most MTSS frameworks are designed to ensure every student receives the level of instruction and
support they need to be successful. The challenge is not the framework. The challenge is
implementation.

Teachers and PLCs often struggle to analyze student evidence quickly enough to determine who needs
additional support, why they need it, and what instructional response is most likely to help. As a result,
MTSS can become more about placing students into interventions than improving instruction.

Why Does It Matter?

A Human-Centered MTSS system begins with a different question. Instead of asking, “Which students
need intervention?” it asks, “How can we improve Tier 1 instruction so more students are successful the
first time?”

Without timely evidence, districts often experience:

e Delayed instructional decisions

e Inconsistent intervention criteria across schools
e Over-identification of students for intervention
e Missed misconceptions

e |Inconsistent Tier 1 practices

e Limited time for meaningful PLC conversations

MTSS works best when instructional decisions are driven by evidence, not by intuition, habit, or isolated
data points.
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How Does the AI-PLC Agent Address This?

The AI-PLC Agent was intentionally designed to make Human-Centered MTSS more proactive, more
consistent, and more instructionally focused.

Class reports offer possible interpretations for teachers to examine. PLC Mastery Pulse can suggest
patterns across comparable class reports. Educators verify the evidence and consider classroom
context before deciding how to respond.

The Al-PLC Agent helps districts:

e Review draft interpretations of authorized evidence against shared Success Criteria.

e Examine possible class-level misconceptions and patterns; verify any cross-class interpretation
from the PLC Mastery Pulse.

e Consider Tier 1 teaching options; educators determine interventions.

e Treat any task-band suggestion as an Al interpretation of this task. Use it only within authorized
scope; it is not a grade or student ability label.

e Offer instructional options; educators decide all actual group membership.

e Support explicit instruction and appropriate scaffolds, including for multilingual learners.
e Generate consistent class reports that can support PLC and coaching conversations.

e Return to new evidence to examine whether the instructional response worked.

Do not use reports to assign intervention tiers, determine eligibility or formal placement, or establish
student ability. Educators follow school processes and evidence requirements for these decisions.

(" )

DISTRICT AND SCHOOL BENEFIT

Districts can build a more responsive and equitable MTSS system by helping educators and PLCs
make more consistent, evidence-based instructional decisions. Teachers spend less time sorting
data and more time improving instruction, while leaders can support clearer alignment across tiers.

1\ J

BOTTOM LINE

Human-Centered MTSS begins with strong Tier 1 instruction. Educators review evidence, choose

instructional supports, and follow school processes for consequential decisions.
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Q13. How Does the AI-PLC Agent Improve Tier 1 Instruction?

What Is It?

Strengthening Tier 1 instruction is one of the most important ways schools can improve student
learning. When high-quality instruction reaches more students the first time, fewer students require
additional intervention, teachers spend less time reteaching, and MTSS becomes more effective. The
challenge is that improving Tier 1 instruction requires high-quality evidence, and analyzing that
evidence takes time.

Why Does It Matter?

Too often, PLCs spend their time identifying which students struggled instead of understanding why
they struggled. As a result:

Misconceptions are missed

Instructional patterns go unnoticed

Lessons are revised based on intuition rather than evidence

Interventions increase while Tier 1 remains unchanged

General-purpose Al can analyze student work. It was not designed to consistently improve classroom
instruction across an entire district. District leaders need more than analysis. They need instructional
recommendations that help teachers respond to what students actually need.

How Does the AI-PLC Agent Address This?

The AI-PLC Agent offers instructional recommendations for educators to examine against task
evidence and classroom context.

Class reports offer starting points for educators to investigate:

e Evidence demonstrated in the submitted response.

e Possible misconceptions to check against the work.

e Teaching approaches to consider and adapt.

e Concepts that may warrant another learning opportunity.
e Scaffolds educators may select for a specific purpose.

e Options for extending learning and transfer.

e How to strengthen Tier 1 before increasing intervention.



THE Al INSTRUCTIONAL LEADERSHIP GUIDE

The Al-PLC Agent also provides research-informed instructional recommendations that support:

Explicit instruction

Assessment for Learning

Success criteria

Draft feedback for educator review in the Class Action Report or Teacher Playbook
Student goal setting

Universal Design for Learning (UDL)

Appropriate scaffolds for multilingual learners

Deeper learning and transfer

Educators check and adapt draft feedback, decide what to communicate, and provide it to learners.
They also determine all actual classroom groups and instruction; the Agent offers recommendations.

(

\_

DISTRICT AND SCHOOL BENEFIT

District leaders can support stronger Tier 1 instruction across classrooms. Teachers
spend less time determining what happened and more time planning how to respond,
while PLC conversations can focus more directly on evidence and next steps.

~N

BOTTOM LINE
Stronger Tier 1 instruction can reduce the need for additional intervention. The AI-PLC

Agent helps teachers and PLCs use evidence to improve instruction before increasing
intervention.
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Q14. Why Will Assessment Quality Matter More Than Al Quality?

What Is It?

Al interpretations are limited by the evidence provided and may still be wrong. A response can show
what was demonstrated on a task; it does not establish everything a learner knows. Educators use the
original work, conversation, and further evidence to understand learning and determine feedback.

Simply put: the quality of instructional decisions will never exceed the quality of the assessment
evidence.

Why Does It Matter?

Today's college- and career-ready standards demand much more than factual recall. Beginning in the
upper elementary grades and continuing through middle and high school, students are expected to
analyze, justify, explain, argue from evidence, solve complex problems, communicate disciplinary
understanding, and transfer their learning to new situations.

Many state accountability systems now include performance tasks, extended writing, and constructed
responses because these assessments provide stronger evidence of mastery than multiple-choice
questions alone.

The standards themselves should determine the kinds of assessments we design. High-quality
Common Formative Assessments often include:

e Performance Assessments

e Brief Writes

e Constructed Responses

e Claim, Evidence, and Reasoning (CER)
e Multi-Step Mathematical Problem Solving
e Scientific Explanations

e Document-Based Questions (DBQs)

e Student Reflections

e Project-Based Learning checkpoints

Constructed responses provide evidence of reasoning for educator discussion. Consider an illustrative
workload: if a team reviews 150 responses at five minutes each, that totals 12.5 hours. This is an
example, not a measured product result or a reason to outsource grading to Al.

For decades, schools have often relied on multiple-choice assessments, not because they were the
best way to measure mastery, but because they were the only assessments teachers could realistically
score and analyze in time for collaborative planning.
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How Does the AI-PLC Agent Address This?
Before instruction, the Agent can support planning. Educators review draft learning targets, Success

Criteria, and task ideas against their curriculum and purpose by:
e Using the Unpacking for Clarity Protocol to clarify disciplinary learning targets.
e Ensuring assessment tasks align to the intended cognitive rigor of the standards.
e Verifying that assessments measure surface, deep, and transfer learning.

e Using Al suggestions to examine task design, then checking standards alignment and cognitive
demand against the original standards and curriculum.

After students complete a task, educators examine the work. Where the protocol and student
information are authorized, the Agent can support that inquiry with drafts and recommendations:
e Draft interpretations connected to the Task and Success Criteria.

e Possible patterns and misconceptions for educators to verify within a class and, through the PLC
Mastery Pulse, across comparable class reports.

e Questions about the reasoning visible in a submitted response.

e Draft Glows, Grows, and reflection questions for educators to review and adapt in the Class Action
Report or Teacher Playbook.

e Task-band suggestions only within authorized scope; no grades or group assignments.

e Produce consistent class reports and, when teachers share a common Task and Success Criteria,
a PLC Mastery Pulse.

e Recommend evidence-based instructional responses that strengthen Tier 1 instruction.

Educators arrive with draft interpretations to check against the original work. They determine all
feedback and actual groups, choose instruction, and collect further evidence. Reports do not replace
professional assessment or authorize restricted functions.

(DISTRICT AND SCHOOL BENEFIT A

Structured drafts can help teams organize inquiry about writing, problem solving,

reasoning, and reflection. Educators retain responsibility for assessment and feedback.

Schools should examine whether the process supports useful planning and saves time in
their context.

- J

BOTTOM LINE

The Agent can offer draft interpretations and teaching options. Educators examine the original

evidence and determine all feedback, groups, and instruction.
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SECTION IV

Leading School Improvement in
the Age of Al

The future of school improvement will not be determined by which district has
access to the most powerful Al.

It will be determined by which districts use Al to strengthen assessment quality,
deepen student thinking, improve instructional decision-making, and build
coherent instructional systems that continuously improve teaching and learning.

This final section looks beyond today's Al tools and explores how district leaders
can leverage the AI-PLC Agent to build a future where Assessment for Learning,
deeper learning, Human-Centered MTSS, and collective instructional intelligence
become the foundation of continuous improvement.



Q15. What Will Differentiate High-Performing Districts in the Age of Al?

What Is It?

Within a few years, nearly every district will have access to powerful Al. The technology itself will no
longer be the differentiator. The real question will become: which districts use Al to build stronger
instructional systems?

The future will not belong to districts with the most Al. It will belong to districts that use Al to improve
instructional decision-making, strengthen Tier 1 instruction, and build greater system coherence.

Why Does It Matter?

General-purpose Al is becoming widely available. That means every district can generate lesson ideas,
summarize documents, analyze information, create resources, and automate routine tasks. Those
capabilities will become commonplace. What will remain difficult is ensuring that every educator, every
PLC, and every school consistently makes high-quality instructional decisions.

District leaders can focus their Al strategy on these goals:

e Reduce instructional variability

e Strengthen Assessment for Learning

e Improve the quality of assessment tasks

e Increase evidence-based instructional decision-making
e Strengthen Human-Centered MTSS

e Improve Tier 1 instruction

e Build collective instructional intelligence

In other words, they will use Al to strengthen the instructional system, not simply individual productivity.
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How Does the AI-PLC Agent Address This?

The Al-PLC Agent was intentionally designed to support a district's instructional decision-making
system. Rather than acting as another Al assistant, it provides individual teachers with structured class-
analysis protocols and PLCs with a team-level Mastery Pulse built around research-informed
instructional practice.

The AI-PLC Agent helps districts:

e Build system coherence across classrooms, schools, and grade levels.

e Standardize the evidence-analysis process while preserving teacher expertise.
e Analyze richer evidence of learning, not just multiple-choice results.

e Strengthen assessment tasks and deeper learning tasks.

e Support Assessment for Learning with draft feedback and teaching options that educators review,
adapt, and communicate as appropriate.

e Support Human-Centered MTSS with stronger Tier 1 instruction.

e Provide reviewed class and PLC-level reports for professional learning and planning, not teacher
ratings or personnel decisions.

e Scale best instructional practices rather than isolated successes.
e Continuously improve teaching and learning through one coherent instructional system.

The Agent offers recommendations for educator review. Educators make decisions; the Agent does not
deliver feedback to students or assign actual classroom groups.

fDISTRICT AND SCHOOL BENEFIT R

A shared protocol can support professional learning and continuity as technology evolves.
Leaders should evaluate output quality, educator workload, and the usefulness of
recommendations rather than assume improved outcomes from adoption alone.

g J

BOTTOM LINE
In the future, every district will have access to powerful Al. The districts that lead will

be those that use Al to build coherent instructional systems where educators use a
common evidence-to-action process and make better instructional decisions together.
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Conclusion: The AI-PLC Agent At a Glance

Al Is No Longer the Competitive Advantage

Artificial intelligence is rapidly becoming part of everyday teaching and learning. Within a few years,
every district will have access to increasingly capable Al. Teachers will use it to plan lessons, generate
resources, analyze information, and automate routine tasks. Access to Al alone will no longer
distinguish one school system from another.

What will distinguish high-performing districts is how they use Al to strengthen teaching and learning.
The question is no longer: “Should we use Al?” The question is now: “How do we use Al to improve
instructional decision-making across every PLC, every school, and every classroom?”

Throughout this guide, one idea has emerged again and again: the greatest challenge facing school
improvement is not a lack of intelligence. It is instructional variability. When educators interpret similar
evidence differently, students experience different instructional opportunities. General-purpose Al can
help individual educators become more productive, but productivity alone does not build coherent
instructional systems.

General-Purpose Al and the Al-PLC Agent

General-purpose Al supports many tasks. The Al-PLC Agent organizes educator inquiry around Tasks,
Success Criteria, and reports. Both require appropriate authorization and careful review; structured
protocols do not guarantee accurate outputs.

General-Purpose Al Al-PLC Agent

Flexible across many purposes Purpose-built for PLC evidence workflows

Can analyze student work when prompted Student-work protocols are built in

Users build the prompt and workflow Task, criteria, analysis, and reporting are built in
Output format depends on the prompt Uses consistent report structures
Recommendations depend on the prompt Provides defined levels of instructional support
Can support individual or team use Connects class analysis to PLC-level analysis
May mirror assumptions Structured review of evidence and criteria
Responses vary by prompt and model Uses a consistent evidence-to-action process

. Built for PLCs, Human-Centered MTSS,
General-purpose by design

and Tier 1
Can suggest task-design revisions Supports educator inquiry about task evidence
Users construct the workflow Packages the workflow into the platform
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The Real Opportunity

Al can help make careful inquiry and instructional planning more manageable. Rich assessment tasks
can surface student reasoning for educators to examine. Teachers still need time to discuss
interpretations and choose a response.

Today's standards demand something different. Students are expected to analyze, justify, explain,
solve complex problems, communicate disciplinary understanding, and transfer their learning to new
situations. These expectations require richer Common Formative Assessments such as performance
tasks, brief writes, Claim, Evidence, and Reasoning (CER), multi-step mathematical problem solving,
scientific explanations, and student reflections.

The AI-PLC Agent can help prepare draft evidence summaries and instructional options for authorized
educator inquiry. Teachers still examine the original work and independently determine grades,
feedback, actual group membership, and next steps. Reports are planning resources, not official
assessment results.

The goal is to make useful inquiry and planning more manageable. Educators review and adapt
feedback suggestions, decide what learners receive, and evaluate whether the chosen instructional
response helps. These are goals to investigate, not guaranteed product outcomes.

What Districts Gain
The protocol offers a structure educators and PLCs can use to pursue:

Help reduce instructional variability.

e Strengthen Professional Learning Communities.

e Improve Tier 1 instruction.

e Strengthen Human-Centered MTSS.

e Improve the quality of Common Formative Assessments.

e Analyze richer evidence of student thinking.

e Produce consistent class reports and a PLC-level Mastery Pulse for collaborative use.
e Reinvest teacher time in collaboration, feedback, and instructional planning.

e Build a common instructional language across the district.

e Make more equitable, evidence-based instructional decisions.
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The Future of School Improvement

The future of school improvement will not be determined by which district has access to the smartest
Al. It will be determined by which districts build the strongest instructional systems.

Those systems will begin with high-quality evidence of student learning. They will use common
evidence-to-action processes that reduce instructional variability. They will support educators with
timely, evidence-based instructional recommendations while preserving professional judgment. Most
importantly, they will create coherence across classrooms, schools, and the district.

The AI-PLC Agent offers recommendations that educators can question and adapt. Educators
determine and communicate feedback, form actual classroom groups, and make instructional decisions
together.

BOTTOM LINE

Artificial intelligence may help us process information. Human intelligence,
compassion, and collective agency will always determine what we do with it.
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BETTER Al DECISIONS BEGIN
WITH BETTER QUESTIONS.

Al is changing education, but powerful tools do
not automatically lead to better schools.

This practical guide gives district and school leaders 15
essential questions for evaluating Al, protecting professional
judgment, and strengthening instructional decision-making. It
explains the risks of general-purpose Al and shows how
leaders can use human-centered systems to improve
assessment, support PLCs, reduce instructional variability,
and build greater coherence across schools.

The goal is not simply to use more AL It is to use Al

responsibly, intentionally, and in service of better teaching
and learning.

AI-PLC Agent

https://grco. de/ Al PLCPage
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